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Hampshire homes and hope:  
a Key Stage 3 citizenship module 

Rationale 
This module of five suggested sessions/units offers a 
Hampshire perspective on sections of the national citizenship 
scheme of work, but also leaves scope for teachers to 
respond to more local issues. 

The module deals with controversial issues of diversity, 
refugees and asylum seekers, media, and rights and 
responsibilities. In dealing with this, the module seeks to 
avoid the promotion of any one political agenda, and instead 
seeks to develop students’ critical-thinking skills through a 
varied range of activities. 

Underpinning this is an emphasis on philosophical enquiry 
skills, through posing appropriate questions which stimulate 
higher-order thinking. In addition, it supports media analysis 
skills which are part of the Literacy Strategy in both primary 
and secondary schools. 

The data which is used within the pack, draws on official 
sources rather than pressure groups, although details of 
these groups are given. Data and evidence relating to 
Hampshire is based either on the Local Authority’s (LA) own 
data, on local historical records, or testimony of Hampshire 
based students. 

The issues are also set within a global context and a starting 
point for the work is the UK’s responsibilities in relation to 
international treaties. The issue of refugees and asylum 
seekers is, therefore, approached through how that 
responsibility is managed at a national and local level.    
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Aims of the material 
Key learning objectives 
• The background and context of migration into 

Hampshire. 

• Factors involved in human migration. 

• The international, national and local legal and social 
context of responding to refugees and asylum seekers. 

• The role of the media in forming and influencing 
attitudes and opinions. 

Knowledge and understanding 
• The legal and international conventions that Britain is 

part of. 

• The importance of resolving conflict fairly. 

• The significance of the media in society. 

• The world as a global community. 

• Rights and responsibilities of individuals, groups and 
countries. 

Enquiry and communication 
• Engage with topical political, spiritual, moral, social and 

cultural (SMSC) issues and problems by analysing 
information and its sources, including ICT-based 
resources. 

• Justify orally and by writing a personal opinion. 

• Contribute to group and exploratory class discussions 
and take part in debates. 
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Participation and responsible action 
• Use their imagination to consider other people’s 

experiences and be able to think about, express and 
explain views that are not their own. 

• Make contact with local groups who may be involved in 
support work. 

In addition 
The material contributes to: 

• the global dimension by linking local events to wider 
world patterns and developing ideas of rights, respect  
and responsibilities 

• aspects of SMSC and Every child matters 

• encouraging the use of philosophical enquiry as a 
means for developing thinking skills for: 

– information processing 

– reasoning  

– enquiry 

– creativity 

– evaluation 

• offering opportunities for cross-curricular links with other 
subjects such as history, geography, mathematics and 
English. 

Assessment opportunities 
There are two specific assessment opportunities at the end 
of Units 3 and 5, which cover the learning objectives. 
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Handling controversial issues 
The themes within this pack are often regarded as raising 
difficult and conflicting issues for teachers. Below is a reprint 
of the relevant section from the Qualifications and Curriculum 
Authority (QCA)/Department for Children, Schools and 
Families (DCSF) guidance on this matter. 

Balance 
“In the teaching of controversial issues there is always a risk 
of bias, whether unwitting or otherwise. Teachers should 
adopt strategies that will teach pupils how to recognise bias, 
how to evaluate evidence put before them, how to look for 
different interpretations, views and sources of evidence, and 
how to give reasons for what they say and do. 

Experienced teachers will seek to avoid bias by resisting any 
inclination to:  

• highlight a particular selection of facts or items of 
evidence, thereby giving them a greater importance 
than other equally relevant information  

• present information as if it is not open to alternative 
interpretation or qualification or contradiction 

• set themselves up as the sole authority not only on 
matters of fact but also on matters of opinion 

• present opinions and other value judgements as if they 
are facts 

• give their own accounts of the views of others instead of 
using the actual claims and assertions as expressed by 
various interest groups themselves 

• reveal their own preferences by facial expressions, 
gestures, tone of voice, etc 

• imply preferences by a particular choice of respondents 
or by not opening up opportunities for all pupils to 
contribute their views to a discussion 

• neglect challenging a consensus of opinion which 
emerges too readily. 
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Experienced teachers would also feel secure in establishing 
a classroom climate in which all pupils are free from any fear 
of expressing reasonable points of view that contradict those 
held either by their class teachers or by their peers. 

Summary of the statutory requirements 
The Education Act 1996 aims to ensure that children are not 
presented with only one side of political or controversial 
issues by their teachers. Section 406 of the Act requires 
school governing bodies, headteachers and local authorities 
to forbid the promotion of partisan political views in the 
teaching of any subject in schools; and to forbid the pursuit of 
partisan political activities by pupils under age 12 while in 
school. Section 407 requires them to take all reasonably 
practical steps to ensure that, where political or controversial 
issues are brought to pupils’ attention, they are offered a 
balanced presentation or opposing views. If anyone has 
reason to believe that a school is not complying with these 
requirements, they may make a formal complaint to the 
governing body under statutory local arrangements for 
considering complaints about curricular matters. 

The need for balance should not be regarded as inhibiting a 
clear stand against racism and other forms of discrimination. 
Our common values require that there are behaviours we 
should not tolerate. For example, racism, bullying and cruelty 
in all its forms are never acceptable.” 

Citizenship: A scheme of work for Key Stage 3 teacher’s guide 
QCA/DfES (now DCSF), 2001                            

ISBN: 1 85838 484 2 
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What does home mean to you? 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit 1 – Home 

Teacher’s note  
This is an introductory session which explores the idea of 
home.  

The poem/song lyric is one way of introducing the topic. 
Select one of the activities (on the following pages), or adapt 
something similar, but make use of the questioning 
techniques associated with each activity. 

Any of the activities/questions might lead to deeper 
enquiries/discussions, and these should be allowed to 
develop without constraint. Depth of thinking is rather more 
important here than breadth. That said, you should try to 
ensure that there is enough time towards the end of the 
session for a fairly clear definition/account of home to 
emerge, and ideally to be recorded and displayed. Also, you 
might give students time in class, or in homework, to write 
and/or draw creatively on the theme of home. 
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Smoke under the bridge 
All day long I’ve been walking, 

And mostly to myself I’ve been talking. 

The lonesome night is too quickly falling, 

In this unfriendly town. 

It’s cold when the sun goes down, 

So I’ll head for the river and look for smoke under the bridge. 

I’ll keep on moving ‘til I find smoke under the bridge, 

A little shelter, a friendly fire under the bridge. 

Once I had a place I could call my own, 

Now wherever I lay my head is home. 

Ran into some trouble back on down the road, 

They didn’t like the look of me. 

Someone took a hook at me. 

I’ll keep my eyes open for smoke under the bridge. 

Keep on hoping for smoke under the bridge. 

A warm fire, some company under the bridge. 

I’ll keep on looking for smoke under the bridge. 

Keep on walking to smoke under the bridge. 

A little shelter, a friendly fire, some company under the bridge. 

I’ll keep walking. 

I gotta keep walking. 

Gotta keep walking. 

 

By Paul Kelly  

CD-ROM:  Nothing but a dream 

Website:    www.paulkelly.com.au/lyrics/smoke-under-the-bridge.html  

 

(Lyrics are reprinted with kind permission of The Official Paul 
Kelly website.) 
 
 

Activity 1 
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Questions about poem 
• What does the phrase “Smoke under the bridge” refer to? 

• What does it mean to the writer? 

• Does a home have to have a roof of some sort?                    
Or furniture of some sort? 

• What do we mean when we say  “make yourself at 
home”? 

• Do you have to own your house for it to be your home?  

• Is it really possible to make your home “wherever you lay 
your head”? 

 

 

 
 

 

 
 
(Picture printed with kind permission of Paul Jeffrey/ACT 
International.) 

 

 

 
 

 



 

 10 Hampshire homes and hope HIAS PDL and RRR websites: KS3 citizenship 

Homes survey 

Teacher’s note  
In addition, or as an alternative, the students could be asked 
to conduct an on-the-spot survey of thoughts about, and 
attitudes towards, home.  

Divide the class into groups of eight and ask them to do a 
quick survey amongst themselves as a basis for this 
enquiry. On the following page there are some suggested 
questions, which could be distributed among the students. 
Students gather and then circulate in their groups, putting 
their questions to as many in their own group as they can, 
within a specified time – say three to five minutes. It is, of 
course, obvious that a person expecting an answer to their 
question should return the compliment before seeking 
another respondee. Students could even be shown these 
questions in advance and asked to add or subtract 
questions according to their interests. 

Facilitate the pooling of the survey, with the hope that some 
interesting differences of experience or attitudes emerge 
and are explored. 
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Thoughts on home 
You are about to conduct an on-the-spot survey of thoughts 
about, and attitudes towards, home. Going around all the 
people in your group, put your questions to as many as you 
can, within three to five minutes. (It is, of course, obvious that 
a person expecting an answer to their question should return 
the compliment before seeking another respondee). 

• Were you born in Hampshire? 

• How many homes has your family had since you were born?  

• If it were your choice, would you prefer to live in another 
county (or even country)? 

• Have you been overseas for a holiday? 

• Have you spent more than one night away from your 
family/home?  

• Have you ever spent a night under the open sky?              
Or under canvas (in a tent)? 

• What would you miss most if you had to live for several 
months in a tent? 

• If your neighbour’s home burned down, do you think your 
family might put them up until they had another home to 
go to? 

• If your own home burned down, who would you rather stay 
with your neighbours, some relatives, or a local bed and 
breakfast? 

Can we find a common understanding of the concept of 
home?  

Activity 2 
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What do we mean by home? 
Work in pairs and produce your own definition of the word 
home. Share this with your class. For any suggested 
definition, the rest of the class must see if they can come up 
with a query or exception. 

 

 

 

Activity 3 

For example: 

Suggested definition:   A home is a house where you live.  

Query:        Does it have to be a house?  

Exception:       A prisoner lives in prison, but it is    
    not their home.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Query: 
 
 

Exception: 
 

Your definition: 
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Leaving home 
Today we generally take it for granted that we can live without fear 
of having to leave our homes. Imagine, however, that there was a 
problem in this country and you had to flee the country. Think of 
the sort of impact this would have on you and your family. 

Write down five things that you currently take for granted, 
that would be different: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

If you had to leave this country you might become a refugee. 
This is, of course, very unlikely. However, you might choose 
to leave this country and live in another land. If you choose to 
move, that is where the comparison between you and a 
refugee would end as we all have rights and services here 
and if we emigrate, we generally plan for this and because 
rights are universal, we carry them with us.  

Look at the boxes on the next page. One side describes the 
experiences of a refugee family coming to a new land, the other 
a family emigrating from the UK to live and work in Germany. 

Fill in all the missing boxes, thinking about the differences 
you need to consider. 

 

 

Activity 4 

1 

2 

4 

3 

5 
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Refugee coming to the UK UK resident going to Germany to live 

  

You arrive in the UK, possibly illegally, 
and maybe without documents. 

 

  

At immigration you are taken away from 
your friends and family to be questioned. 

 

  

You hang around for hours waiting for 
decisions about what will happen to you. 
Eventually you are taken to secure 
accommodation – a bit like prison. 

Your hire car awaits you and you leave 
with all your baggage for your new 
house. 

 
  

You have no money. You cannot go out 
or wander freely. 

 

  

 

You can go where you want and have a 
permit to work. 

  

Everyday living is very stressful. You 
cannot have a bank account, credit card 
or access to money. Sometimes you are 
not given cash but vouchers to spend. 

 

  

 

 

Your future looks OK. Any problems can 
be sorted out with local officials and you 
can start to make plans. 
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Basque refugee children arrive in 
Hampshire  
For this section, you will need to download the free British 
Pathe news clip which is available at:   

www.britishpathe.com/product_display.php?searchword= 
basque+refugee . 

Teacher’s note 
Use the British Pathe news clip and printed information on the 
next page about the Basque refugees in 1937. 

This section asks the students to look at media presentations 
from the past and compare them with the manner in which 
such a story might be presented today. The key event 
examined is the movement of refugees from the Basque 
Lands to Hampshire during the Spanish Civil War. It is 
recommended that teachers read the information sheet: 
Refugees from Spain, 1937, on the next page beforehand and 
also view the British Pathe news clip so as to be familiar with 
the event and the manner in which it is reported. The clip is 
taken from a Movitone presentation in 1937. These were 
usually upbeat and patriotic in nature. It is interesting to ask 
oneself how a Southampton resident might have reacted to 
the clip in 1937, and how today they might react to the news 
that the children were coming to a refugee centre in 
Southampton today.  

Students should be introduced to the idea of the lesson and 
asked to brainstorm what they expect to see in the news clip 
of the refugee camp. They should also brainstorm what they 
might hear about the camp on the soundtrack. Collate ideas 
and display for later use. 

Students can next read the information sheet and view the 
clip – noting both the images and commentary. Use the key 
questions (on page 17) to explore the issues further before 
returning to the opinions collated at the start of the lesson. 
 

Unit 2 – A home in Hampshire  
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Refugees from Spain, 1937 
Much of northern Spain is called the Basque Land – an area 
of mountains and coastline that has long wanted to be 
independent from the rest of Spain. In the 1930s, Spain was 
in the grip of a vicious civil war between the forces of 
General Franco and the Government. This civil war was a 
very bloody affair and in 1937 it was decided that many 
children in the war zone should be evacuated to safety. One 
of the places of safety sought was England, specifically 
Hampshire. 

On 13 May 1937, it was reported that some 4,000 children 
from Spain would come to the Southampton area, where 
they would be cared for in a camp until homes could be 
found for them. A 30-acre site was found for the camp at 
Stoneham, outside the city. 

Volunteers were reported as pouring into the site to make 
preparations for the children’s arrival and some 200 people, 
old and young, put up the tents, dug toilet pits and installed 
water pipes. Finally, on 22 May, the steam ship Habana 
arrived from Spain with the children aboard. 

On arrival, they were bathed at the city baths and then had 
their hair cut. Once clothed, they were taken to the camp by 
bus. Local people turned out to welcome them. In order not 
to remind the children about their war experiences, local 
pilots were told not to fly low over the camp and ships in the 
docks were told not to sound their sirens. 

In Southampton there were fears that the children would 
cause problems. A case of the illness Typhoid was reported, 
some children attempted to escape the camp and a local 
reported Basque children raiding his father’s allotment. When 
bad news came from Spain the children became hysterical 
and many tried to escape the camp to try and return home, 
but despite this riotous demonstration, most of the children 
were glad to be safe. 

Conditions at the camp were good. It had its own hospital, 
cinema, cafes, open air theatre and shops. 

As the summer of 1937 passed, most of the children were 
found homes elsewhere across the whole country, and then 
they eventually returned home, though 400 went on to 
remain in England for the rest of their lives. 

 

 



 

HIAS PDL and RRR websites: KS3 citizenship Hampshire homes and hope 17 

Basque children in Eastleigh  

Key questions 
Using the information sheet: Refugees from Spain, 1937, 
answer the following questions: 

• what evidence is there of the problems that occurred in 
the camp? 

• what evidence is there of problems created for the local 
people by the refugees? 

Using the British Pathe news clip and thinking about the 
commentary only, answer the following questions: 

• is the issue of the refugees presented in a negative or a 
positive way at the start of the film? 

• what evidence is there that people helped with the 
camp? 

• what evidence is there about how the children were 
treated at the camp? 

• what evidence is there about the facilities available at 
the camp? 

Reflecting on the evidence  
Thinking about the images you have seen and the 
commentary you have heard, if the film was made this year 
about a refugee centre in the UK, how would the images and 
commentary be different from 1937? 

 

 

 

 

 

 

Activity 1 
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A home in Hampshire today 

Teacher’s note  
This section is intended to make students aware of 
Hampshire’s current extensive but disparate diversity. 

Points for teachers to emphasise: 
• Hampshire schools are very proud that many students 

can speak, read and write in other languages as well as 
English 

• most schools have some students who can read, write  
and speak in another language. Some schools have as 
many as 20 languages, other than English, that students 
use 

• Hampshire schools encourage all students to see their 
home language as important and a right under the United 
Nations Convention on the Rights of the Child (UNCRC) 

• some students are able to take extra GCSE 
examinations in their home language. There are GCSEs 
available in Arabic, Bengali, Cantonese, Hindi, Japanese, 
Portuguese, Turkish and Urdu 

• the languages that Hampshire students can use come 
from all over the world. These students’ languages are 
used by people in Asia, Africa, Europe and many other 
smaller countries. For example, there are 11 different 
African languages spoken by students in different 
schools 

• schools try to encourage students who can use other 
languages to become bilingual. 
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Languages and communities in 
Hampshire 
Before you start, try and answer a few questions: 

• how many languages other than English are spoken in 
Hampshire schools? 

• of those languages, which would be the most common? 

• what reasons might there be for these children/young 
people arriving in Hampshire? 

Have a look at the table of languages: 

• what surprises you? 

• what conclusions can be drawn from this information? 

• would you want to make any recommendations? 

Activity 2 
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Table of languages spoken in Hampshire 

Language description Principally where 
spoken 

% of English as 
an additional 
language pupils  

Acholi Uganda 0.03 

Afrikaans South Africa 0.75 

Akan (Twi/Asante) Ghana 0.29 

Albanian/Shqip Albania 0.29 

Amharic Ethiopia 0.06 

Arabic Middle East, North 
Africa 

1.83 

Armenian Armenia 0.03 

Belarusian Belarus 0.03 

Bemba Zambia,  
Rep of Congo 

0.19 

Bengali Bangladesh 6.31 

Bengali (Sylheti) Bangladesh 0.56 

Bulgarian Bulgaria 0.88 

Burmese/Myanmar Union of Myanmar 0.03 

Cambodian/Khmer Cambodia 0.06 

Caribbean Creole English Caribbean 0.12 

Caribbean Creole French Caribbean 0.03 

Cebuano/Sugbuanon Philippines 0.10 

Chichewa/Nyanja Malawi 0.03 

Chinese China, Taiwan 6.34 

Czech Czech Republic 0.25 

Danish Denmark 0.34 

Dutch/Flemish Netherlands 1.04 

Ebira Nigeria 0.13 

Esan/Ishan Nigeria 0.03 

Estonian Estonia 0.10 

Fijian Fiji 0.99 

Finnish Finland 0.47 
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Language description Principally where 
spoken 

% of English as 
an additional 
language pupils  

French France 3.49 

Fula/Fulfulde/Pulaar Senegal 0.07 

Gaelic (Scotland) Scotland 0.03 

German Germany 2.34 

Greek Greece 0.53 

Gujarati India 2.05 

Hebrew Israel 0.07 

Hindi India 1.81 

Hungarian Hungary 0.25 

Icelandic Iceland 0.10 

Indonesian/Bahasa 
Indonesia 

Indonesia 0.07 

Italian Italy 0.65 

Japanese Japan 0.79 

Kannada India 0.2 

Kachhi India 0.03 

Kazakh Kazakhstan 0.07 

Konkani India 0.03 

Korean Korea 0.16 

Krio Sierra Leone 0.03 

Latvian Latvia 0.12 

Lithuanian Lithuania 0.59 

Macedonian Macedonia 0.03 

Malay/Indonesian Malaysia/Indonesia 0.25 

Malayalam India 2.65 

Maltese Malta 0.16 

Marathi India 0.07 

Mauritian/Seychelles 
Creole 

Mauritius 0.03 

Ndebele Zimbabwe 0.31 

Nepali Nepal 23.78 



 

 22 Hampshire homes and hope HIAS PDL and RRR websites: KS3 citizenship 

Language description Principally where 
spoken 

% of English as 
an additional 
language pupils  

Norwegian Norway 0.12 

Oriya India 0.03 

Pahari (Pakistan) Pakistan 0.16 

Pampangan Philippines 0.03 

Panjabi India 3.14 

Pashto/Pakhto Afghanistan, 
Pakistan 

0.16 

Persian/Farsi Iran 0.68 

Polish Poland 6.88 

Portuguese Portugal, Brazil 2.86 

Romanian Romania 0.68 

Russian Russia 1.53 

Serbian/Croatian/Bosnian Serbia/Croatia/ 
Bosnia 

0.25 

Shona Zimbabwe 2.97 

Sinhala Sri Lanka 0.12 

Slovak Slovakia 0.37 

Spanish Spain, Columbia, 
Mexico 

2.67 

Swahili Tanzania 0.31 

Swazi/Siswati Swaziland 0.07 

Swedish Sweden 0.82 

Tagalog/Filipino Philippines 4.70 

Tamil Sri Lanka 1.12 

Telugu India 0.52 

Thai Thailand 1.12 

Tigrinya Ethiopia 0.07 

Tswana/Setswana Botswana 0.07 

Turkish Turkey 1.67 

Ukrainian Ukraine 0.10 

Urdu Pakistan 3.37 
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Language description Principally where 
spoken 

% of English as 
an additional 
language pupils  

Vietnamese Vietnam 0.34 

Visayan/Bisaya Philippines 0.03 

Welsh/Cymraeg Wales 0.03 

West-African Pidgin 
English 

Nigeria, Cameroon 0.03 

Xhosa South Africa 0.03 

Yao/Chiyao  Malawi 0.03 

Yoruba Nigeria 0.51 

Zulu South Africa 0.34 
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Testimony from young people in 
Hampshire  

Unit 3 – Journeys in hope  
and desperation 

Teacher’s note 
This section of work enables the students to engage with two 
contrasting themes: 

How young people in Hampshire have experienced 
displacement  

and  

How the media deals with the issue of refugees and 
asylum seekers. 

Teachers should be aware of the political nature of this 
section; that it asks students to make judgements and to 
consider some tough testimony from a variety of sources, 
before considering any outcomes as to their understanding of 
the issues raised in the section. 

The use of personal testimony gives weight to the idea that 
young people can be brought closer to an issue by bringing 
them into touch with those who have had first-hand 
experience. Not all of the testimony is framed by disaster and 
negative experiences. Nor do those giving testimony have 
completely unhappy memories of their life before 
displacement, but there is great sadness in these three 
extracts. Students must have an understanding of this, but 
also follow the feelings of those young people once they had 
to leave their former homes. 

It may be useful to use the Channel 4 video Refugee voices 
beforehand. This features five young people who tell their 
story of escape. Two girls come from Bosnia and therefore 
are linked geographically to the testimonies here. See: 

www.channel4.com/learning/main/netnotes/sectionid719.htm . 

The video will provide contrast with the experiences of the 
children from Spain and also give a background to explore the 
media section afterwards. 
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Using the testimony 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher’s note  
The testimony supplied on the following pages comes from 
three Hampshire young people and is ideal for paired or 
group work and can be summarised under headings such as: 

• reasons for leaving home 

• the journey 

• living in Hampshire 

• hopes. 

There is a suggested homework activity at the end of 
Activity 2 which could be used as a form of assessment for 
students’ learning so far. 
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My testimony  
On the following pages are testimonies supplied by three young 
people in Hampshire. 

In pairs, read these and be prepared to answer the key 
questions. 

Testimony 1 

1 What is your family’s country of origin? 
 
Kosovo. 

 
2 What was life like for you before you left?                 

(Eg: family, friends, school, home.) 
 
When I was in my country I used to have a nice family home, 
a lot of best friends and I really liked the school and teachers 
where I went to. 

 
3 What were the reasons that made you leave that country? 

 
The reason that I left Kosovo was because the war started 
and we were forced to leave. 

 
4 Did you choose to come to England? 

 
No. We just wanted to go to a safe country and which country 
we went to was in the dealers hands (people who helped us 
to escape). 

 
5 What did you think it would be like? What made you think 

that? 
 
I knew that it was going to be a safe country and the reason 
that I thought that was because we had paid our money to go 
to a safe country. 

 
6 What was the journey to England like? 
 

Very difficult. It took us four days to come here and we 
travelled on a lorry. 

 
 
 
 

Activity 1 
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7 Did you choose to come to Hampshire? 
 
Yes. My auntie’s husband was living in Aldershot and we came 
to join him. 

 
8 What are the main differences between where you used to 

live and life here in Hampshire? 
 
Life in Kosovo was better than here until the war started, but 
now we are used to staying here and it feels good. 

 
9 Are there any particular difficulties you have had to face? 

 
Yes, most of the people did not understand what we went 
through in my country. 

 
10 What has school been like for you? 

 
At the beginning I did not like it at all, but after the first six 
months I got used to it and I ignored other students who made 
my life hell. 

 
11 Are there any achievements you feel proud of? 

 
I feel proud of everything I have done in my life such as school, 
college, getting married, helping people, etc. 

 
12 Have you been able to carry on with any of the things you 

liked to do in your country of origin?                        
(Eg: hobbies, sports, music.) 
 
I always wanted to study and I have been working on that. 

 
13 What do you hope to do when you leave school/college? 

 
If I will not be able to go to university I want to get a good job 
and have my own family. 

 
14 Have you been able to stay in contact with home since 

being in England? 
 

Yes, but after a long time when we came here. 
 
15 Would you like to return? Please explain. 

 
I would like to live there but when I think of what I have gone 
through in my young life, I would rather stay here. 
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Testimony 2 

1 What is your family’s country of origin? 
 
Kosovo. 
 

2 What was life like for you before you left?  
(Eg: family, friends, school, home.)  
 
Life was terrible. We hardly saw our family and friends. 
People were getting killed by the second, we were getting 
threatened every day. People did not go to school because of 
the war. Shops and hospitals were getting closed. 
 

3 What were the reasons that made you leave that country? 
 
We left our country because there was a war which put our 
lives in danger and it was no longer safe for my family to live 
there. 
 

4 Did you choose to come to England? 
 
No, we did not choose to come to England. At the time we 
desperately needed to get to a safe country. I am happy that 
we came to England. 
 

5 What did you think it would be like? What made you think 
that? 
 
I did not know what it would be like, all I knew was that we 
were going to a safer country and that my family would be 
happy again. 
 

6 What was the journey to England like? 
 
The journey was terrible, we travelled for six days without any 
food. We had no idea we would be travelling for six days. 
 

7 Did you choose to come to Hampshire? 
 
No, we did not choose to come to Hampshire but we are glad 
to come to a safer and more peaceful city. 
 

8 What are the main differences between where you used 
to live and life here in Hampshire? 
 
People around us are more friendly towards us. Police officers 
are more trustworthy. We feel safer. We are happy the way 
we are living here in Hampshire. 
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9 Are there any particular difficulties you have had to face? 
 
Learning English. We also had to go to court where the judge  
has to decide whether we were staying in England and the most 
difficult thing was when the immigration came to our house to 
deport us back to Kosovo, but we luckily escaped. 
 

10 What has school been like for you? 
 
School has been different but very good. I like the way the  
school is run and I also have the abilities to learn new things. 
 

11 Are there any achievements you feel proud of? 
 
I am proud of representing my school for cross-country. I am  
also proud to learn English in a short time. I am proud of trying  
my best at school and getting the grades I want. 
 

12 Have you been able to carry on with any of the things you 
liked to do in your country of origin?  
(Eg: hobbies, sports, music.) 
 
We still cook and eat the same foods. We still listen to some 
Kosovon music and we also have the same traditions. 
 

13 What do you hope to do when you leave school/college? 
 
When I leave school I would like to be a lawyer so I would be  
able to help people in difficult positions. 
 

14 Have you been able to stay in contact with home since  
being in England? 
 
We have no contact with family or home because when we left we 
split up. We do not know where they live or if they are still alive. 
 

15 Would you like to return? Please explain. 
 
No, I would not like to return because I am settled here in England 
and if I return it would bring back all of my bad memories. I would 
never feel safe again if I return. I would like to stay here for the 
rest of my life. 
 

16 Is there anything else you would like to share with us about 
your experience of coming to England? 
 
The journey was terrible but it was worth it. We have reached a 
safer and happier place, we would not like to return to Kosovo.  
I will not feel safe. My family might be in danger if we return back 
to Kosovo. 
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Testimony 3 

1 What is your family’s country of origin? 
 
Kosovo. 
 

2 What was life like for you before you left? 
(Eg: family, friends, school, home.) 
 
My life was happy and normal. We were happy and 
school was normal with lots of friends. 
 

3 What were the reasons that made you leave that 
country? 
 
Because our life was in danger because of the war. We 
saw tragic things like children getting hanged and people 
getting shot. We had to walk through blood to get out of 
the country. 
 

4 Did you choose to come to England? 
 
No, we didn’t choose to come to England we just found 
ourselves here because we were trying to get away from 
the war as quick as we could. 
 

5 What did you think it would be like? What made you 
think that? 
 
We thought it would be quiet and peaceful because 
there wasn’t war in England and it would have been safe 
for us to stay here. 
 

6 What was the journey to England like? 
 
It was bad because we didn’t have any food or water. 
 

7 Did you choose to come to Hampshire? 
 
No, we didn’t know what or where Hampshire was. 
 

8 What are the main differences between where you 
used to live and life here in Hampshire? 
 
It’s a lot better in Hampshire because there is no war 
and I get support. People are also nice and kind and 
friendly. 
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9 Are there any particular difficulties you have had to 
face? 
 
Yes, because it was a different language, culture and 
different lifestyle. 
 

10 What has school been like for you? 
 
School has been really good and I got to learn English 
and have friends, and got to know people. 
 

11 Are there any achievements you feel proud of? 
 
I feel proud of my SATs in Year 6 because my levels 
have been very good and high. 
 

12 Have you been able to carry on with any of the 
things you liked to do in your country of origin? 
(Eg: hobbies, sports, music.) 
 
Yes, I’ve done sports. 
 

13 What do you hope to do when you leave school/college? 
 
I would hope to be a lawyer, business woman or a doctor. 
 

14 Have you been able to stay in contact with home 
since being in England? 
 
My parents are in England with me. 
 

15 Would you like to return? Please explain. 
 
I wouldn’t like to return back to Kosovo because I like 
England a lot better. 
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Media coverage 

 
Teacher’s note 
This picks up on the point raised about the media coverage of 
the Basque children then and today. This is already a familiar 
topic in citizenship studies and resources. It can be a local 
issue as well as a national one and so up-to-date headlines 
and stories from a range of media are best here. 

In order to ensure that material does not date quickly, we are 
suggesting that teachers compile their own bank of resources. 

We would recommend local media and exploring the websites 
in the Resource list (on page 63) so that the material used is 
current, relevant and topical. 

Key points from the use of testimony and media coverage 
would be: 

• understanding the reasons behind why some people 
migrate and the lengths they often have to go to 

• why they are often determined to do well in the country 
where they have become resident 

• tackling common myths about migrants/refugees. 



 

 34 Hampshire homes and hope HIAS PDL and RRR websites: KS3 citizenship 

Homework activity 
From what you have learned so far, try to explain the 
following: 

• why people move from one nation or country to another 

• the circumstances that lead to a person trying to seek 
asylum or to becoming a refugee 

• what, in particular, you have learnt from the work so far 

• what factors might lead to some migrants coming into 
various parts of Hampshire. 

 

Activity 2 



 

HIAS PDL and RRR websites: KS3 citizenship Hampshire homes and hope 35 

International, national and local 
responsibilities 
 

 
 

 

 

 

 

 

Unit 4 – Finding a home in  
the world

Teacher’s note 
This section places refugee/asylum seekers in a wider global 
context. Firstly, this is the context of worldwide agreements. 
This introduces the idea of responsibilities which the country 
has agreed to. This concept of responsibility is also a feature 
of subsequent work. 

The background sheet on the next page will need to be read 
through with students before the activity. 

The information that follows attempts to give students a more 
thorough understanding of the data. The first part means 
dealing with a lot of data on migration taken from government 
and UN sources. This activity can be done in pairs or larger 
groups and uses the questions to find and present answers.  

There are then three brief fictitious case studies which 
attempt to give a more human face to the statistics. The case 
studies promote debate on the decisions that have to be 
made about acceptance at a school and community level. 
This is a good opportunity for group discussion and 
presentations of points of view and conclusions. 
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A home in the world – the background 
Because refugees are a global issue, it was felt that the 
United Nations (UN) should try and agree on the international 
response to refugees, which all member countries would 
abide by. In 1951, this led to the Refugee Convention in 
Geneva. This means that the UK has certain responsibilities. 

The 1951 Refugee Convention  
The Convention clearly spells out who is a refugee and the 
kind of legal protection, other assistance and social rights he 
or she should receive from all countries. Equally, it defines a 
refugee’s obligations to host governments. 

The United Nations High Commissioner for Refugees 
(UNHCR) is the organisation responsible for enforcing the 
humanitarian principles outlined in the 1951 UN Convention. 
The UNHCR began operations in 1951. The headquarters are 
in Geneva, Switzerland, and it has offices in more than 120 
countries. It is funded by donations from individual countries, 
and has three separate responsibilities: 

• the legal protection of refugees and asylum seekers, 
ensuring that they would not be returned to danger 

• working with other organisations to ensure that aid reaches 
refugees 

• working for long-term solutions for refugees, which may 
include repatriation or resettlement. 

European Union (EU) agreements 
As the UK is a member of the EU, there are also European 
agreements to which the government is committed. This 
includes working together with other European countries on 
joint policies and practice. 

The UN Convention on the Rights of the 
Child, 1989 
Many of you would have heard of this. All but two countries in 
the world have agreed to this. The Convention lists many 
rights – they are called Articles.  
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Article 22 states that:  

“If you are a child who has come into a country as a refugee, 
you should have the same rights as children born in that 
country.” 

Therefore, the UK has obligations towards refugees and 
asylum seekers. It has to work out the best way to manage 
this for everyone. 
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The national and global view 
You have to present a summary to others about the       
worldwide situation of refugees/asylum seekers.  

You have to use the data that is available, which you will find 
in the tables on the following pages. You will also find that a 
map or globe is helpful.  

Definitions 
Refugees – include persons recognised under the 1951 
Convention relating to the Status of Refugees. 

Asylum seekers – are persons whose applications for 
asylum or refugee status are pending a final decision. 

Internally displaced persons – are people who have had to 
move because of conflict in their country but remain in that 
country. 

UNHCR – United Nations High Commissioner for Refugees. 

 

 

The kind of questions you need to have answers to are given 
on the next page. 

 

Activity 1  
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Example questions 
• What was the total population under the UNHCR’s 

responsibility in 2007? 

• What part of the world hosts most refugees? 

• Which two countries host most refugees? 

• Where do most refugees flee to? 

• Why might people flee? 

• From which country are the refugees in Pakistan likely to 
have come from? 

• Which countries receive most applications for asylum? 

• What reasons might there be for this? 

• What was the figure for asylum applications to the UK in 
the second quarter of 2008? How does this compare to 
the same period in 2006 and 2007? 

• How would you describe the pattern of asylum applications 
to the UK?  

• Which European country has the highest number of 
asylum applications? 

• From which country do most asylum seekers come at 
the moment? 

• Give some examples of the countries from which refugee 
groups have come during the 20th Century. Can you give 
any reasons for these groups? 

• What conclusions can your group draw about refugees 
and asylum seekers nationally and internationally? 

• How well do you think the UK meets its international 
obligations? 
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Data sheet 1 

 

 

 

 

 

 

 
 

World population is 6.7 billion.  

 

 

 

 

 

 

 

 

 

 

 

 

 
 
Refugees are flooding industrialized countries – a myth? 

The available statistical evidence confirms that most refugees flee to neighbouring 
countries. Indeed, the major refugee-generating regions hosted on average 
between 83% and 90% of their refugees. UNCHR estimates that 14% out of the 
total 11.4 million refugees live outside their region of origin. 

 

Table 1: Refugee population by UNHCR regions, end 2007 

UNHCR regions Refugees People in 
refugee-like 
situations 

Total refugees 
end 2007 

Central Africa and Great Lakes 1,100,100 - 1,100,100 

East and Horn of Africa 815,200 - 815,200 

Southern Africa 181,200 - 181,200 

West Africa 174,700 - 174,700 

Total Africa* 2,271,200 - 2,271,200 

Americas 499,900 487,600 987,500 

Asia and Pacific 2,675,900 1,149,100 3,825,000 

Europe 1,580,200 5,100 1,585,300 

Middle East and North Africa 2,654,000 67,600 2,721,600 

Total 9,681,200 1,709,400 11,390,600 

* Excluding North Africa 

 Fig 2: Total refugee populations  
by category, end-2007

Fig 3: Major refugee hosting 
countries, end-2007 
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Data sheet 2 

Main countries of refugees 

Afghanistan     2.1 million 

Iraq      1.5 million 

Sudan      686,000 

Somalia     460,000 

Democratic Rep of Congo   400,000 

Burundi     400,000 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The numbers of asylum seekers in the UK are published 
every three months (quarterly). 

UK asylum applications by quarter, 2004 to 2006 
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Data sheet 3 

European countries 
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Data sheet 4 
Excluding dependants, the number of asylum applications received in 2007 was 
23,430; 1% less than in 2006 (23,610), continuing the fall from the peak of 
84,130 in 2002. 

Including dependants, the number for asylum applications was 28,300 in 2007, 
similar to the number received in 2006 (28,320). 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 

 

Eastern European immigration 

The United Kingdom’s monitoring figures support recent findings that Eastern 
European migration into Britain is slowing down. 

The number of Eastern European workers applying under the Worker 
Registration Scheme has dropped to its lowest level since 2005, according to 
new figures released by the Home Office. 

Between January and March 2008, 45,000 applications were lodged by 
nationals of the eight European Union countries that joined in May 2004 (the  
so-called A8 nations). There was a 13% decrease from the 52,000 applications 
lodged during the same period in 2007. 

The A8 nations are Estonia, Latvia, Lithuania, Poland, the Czech Republic, 
Hungary, Slovakia and Slovenia. Thousands of workers, mainly from Poland, 
Lativa and Lithuania, have come to the UK to work since their countries joined 
the EU. Increased opportunities in their home countries have led to many of 
these workers returning home. 

Top 10 applicant nationalities in 2007 

Nationality Number of 
applications

% of total 
applications 

Increase/ 
decrease 
on 2006 

Afghanistan 2,500 11% Up 4%

Iranian 2,210 9% Down 7%

Chinese 2,100 9% Up 8% 

Iraqi 1,825 8% Up 93%

Eritrean 1,810 8% Down 30%

Zimbabwean 1,800 8% Up 9%

Somali 1,615 7% Down 13%

Pakistan 1,030 4% Up 7%

Sri Lankan 990 4% Up 88%

Nigerian  780 3% Down 1%
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Statistics were also released on the number of Bulgarian and Romanian citizens 
applying to work in the UK. Bulgaria and Romania joined the European Union in 
2007. 

During the first three months of 2008, 8,205 applications were received from 
nationals of Bulgaria and Romania, compared to 10,420 received during the 
same period in 2007. 

The figures support a recent study which concluded that almost half of Eastern 
European migrants who came to work in the UK since 2004 have already left.  
 
                                                                   (Source:  http://workpermit.com) 

 

 

 

 

 

 

 

 
 

 

 

Sources:  www.unhcr.org/statistics/STATISTICS/4852366f2.pdf 

              www.homeoffice.gov.uk/rds/pdfs08/immiq308.pdf 

According to the Home Office estimates, refugee groups 
coming to the UK from the 1950s to the end of the 20th 
Century included: 

• 250,000 Polish nationals (1940s and 1950s) 

• 50,000 other Eastern Europeans (1940s and 1950s) 

• 17,000 Hungarian nationals (1956) 

• 5,000 Czech nationals (1968) 

• 3,000 Chileans (1970s) 

• 19,000 South East Asians (1970s) 

• 40,000 from over 50 countries who sought asylum on an 
individual basis.  

Since the 1980s, the UK has also accepted the following 
refugee groups as part of Government programmes: 
• 5,820 South East Asians (1985 – 1995) 

• 2,500 Bosnians (1992 – 1997) 

• 4,345 Kosovans (1999). 
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Case studies – coming here? 
Burdham is a town of about 20,000 people on the south coast. It 
relies a lot on tourists visiting in the summer months. It has good 
connections by rail and road to London and the South Downs.  

Just recently there have been discussions in the local press, 
in schools, churches and homes about an increase in the 
number of migrants coming into the area, some of whom are 
refugee and asylum-seeking families and young men, some 
are economic migrants from Poland. 

Context 
You are at Burdham School. It is known as a good school in 
the area. Not only does it get good exam results, but also it 
does well at sports and music. It is not full and could take more 
students. There is a tradition of involving students in the life of 
the school and the community. It also has a student council 
which is active and student members are allowed to discuss 
many issues. The headteacher has asked the council for the 
views of students about admitting new students. 

So have your say in the student council discussion. 

 

Activity 2 

Case 1 
Sara (14 years old) has recently entered the country from Iran 
with her sister and parents, who are both doctors. The family 
are staying in bed and breakfast accommodation locally. Her 
parents have applied for her to come to your school as they 
have been told that there are spaces in Year 9. 

Should Sara be allowed to come to your school? 

Be prepared to give reasons for your answer and make 
suggestions for what else should happen. 

Case 2 
Omar (15 years old) arrived here on his own from Somalia and 
has been fostered in the local community. He joined the 
technology school on the edge of town six months ago but has 
been permanently excluded for poor behaviour and attendance. 

Should Omar be allowed to come to your school? 

Be prepared to give reasons for your answer and make 
suggestions for what else should happen. 
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Case 3 
The local paper have given over their front page to a story about 
a letter they have received from a governor of one of the 
primary schools who voices strong concerns about the way 
Burdham is changing. She complained of hearing too many 
foreign languages in the town, that schools are not able to cope 
with these kinds of children. She suggests that local people 
should not sell their houses to foreigners, and local companies  
should stop employing these people. 

In groups consider the following questions: 

• why do think this situation would have arisen in a place like 
Burdham? 

• what more would you like to know about the situation? 

• how would you go about it? 

• what questions would you want to ask the governor of the 
school? 

• do you have any initial feelings about her proposal?  

• what rights and responsibilities do the various groups of 
people have in this, eg: 

– the headteacher, teachers and students? 

– parents/carers and the local community? 

– migrant children and adults? 

• how can we balance these and work towards a resolution? 

• could you construct a reply to the governor? 

• what do you think all of the migrants above would hope for? 
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Assessing and applying learning 

 

Unit 5 – Thinking about hope 

Teacher’s note 

This section can be used to assess students’ learning and 
their understanding, along with communication and 
presentation skills. A few ways of doing this are offered here. 

The first unit of the Hampshire homes and hope project 
focused on the concept of home. This final unit turns the 
focus towards the idea of hope. It is hoped that students will 
have responded imaginatively and empathetically to some of 
the stories that have been told – often stories of journeys. If 
so, they will have gone on journeys of their own, and now 
may be a good time to reflect on how far they have got in their 
thinking, and where they might hope to travel in the future. 
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Assessment Activity 1 

a  Map of units 
Spend a few minutes recollecting the sequence of units. 
For each unit, call out the images or ideas that you 
associate with that unit. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

a  Map of units 
Spend a few minutes recollecting the sequence of units. 
For each unit, call out the images or ideas that you 
associate with that unit. 
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b  Focus on homes and hope 
     Discuss, in pairs, why the project is called Hampshire homes   
     and hope. You could share your ideas with the rest of your  
     class. 

b  Focus on homes and hope 
     Discuss, in pairs, why the project is called Hampshire homes   
     and hope. You could share your ideas with the rest of your  
     class. 
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c  Raising the questions 

Let us deepen our thinking and look at the central idea of 
hope. 

• Does every hope start with a feeling? If not, how else 
can it start? If so, is the feeling the same as when you 
want something? 

• Is every want a hope? And is every hope a want? If 
not, what are the differences between them.  

• Consider the following poem by Emily Dickinson  
(1830 – 1886): 

Hope 

Hope is the thing with feathers  
that perches in the soul,  
and sings the tune without the words 
and never stops at all. 

And sweetest in the gale is heard; 
and sore must be the storm  
that could abash the little bird  
that kept so many warm. 

I’ve heard it in the chilliest land 
and on the strangest sea; 
yet, never, in extremity 
it asked a crumb of me. 

 
Does this seem a good way of talking about hope(s)?  

• Individually, or in pairs, think of other metaphors/things 
to compare hope with. You could work these into short 
poems of your own, and/or make it the basis for some 
art work. 
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d  Hope and journeys 

• Consider the famous quotation from Robert Louis 
Stevenson: 

“To travel hopefully is a better thing than to arrive …” 

As a class, briefly discuss the meaning of this quote. 

• Do you agree with his statement? Walk to one side of 
the room or the other, depending on whether you agree 
with this (in general) or not. Then one person from each 
side, in turn, could try to justify their position or argue 
against the other side. 

• Do you think the saying could be used as an excuse to 
keep asylum seekers out of the UK? 

• Here is the rest of Robert Louis Stevenson’s quotation:  

“To travel hopefully is a better thing than to arrive, and 
the true success is to labour.” 

Do you think that many immigrants in the past and in 
the present have laboured/worked hard for the benefit 
of the community? If so, do you agree it would be 
reasonable for those people to hope to receive equal 
benefits, such as health care, pensions, etc? Discuss 
as a class. 

• Do you have hopes of a long and safe retirement for 
yourself? If so, would you accept that the price of this 
might be to increase the number of immigrants, rather 
than reduce it? (But is it fair to draw nurses to UK from 
Africa, say, when they are so badly needed in their own 
countries?) Discuss as a class. 
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 e   Further hope and journeys 

Here is a quotation by Hodding Carter, a journalist who 
fought for civil rights in America in the 1960s:  

“There are only two lasting bequests we can hope to give 
our children. One of these is roots, the other, wings.” 

What are your thoughts on this? Express this in some form 
of creative medium – it could be translated directly into 
some art, writing (poems or stories) or drama work (short 
scripts could be written and performed by pairs or small 
groups).  

Consider the following questions: 

• do parents have a duty to bequest (ie: leave) anything 
to their children? If so, do older generations as a whole 
have a duty to bequest anything to succeeding 
generations? 
(As a class, list some examples and sort them into an 
order of priority.) 

• children cannot literally be left roots. What sorts of 
things might the speaker have meant by this idea? 

• similarly, children cannot literally be left wings. Again, 
what sorts of things might the speaker have meant? 

• if you were planning to have children and make 
bequests to them, what might those be?  
(Try not to express these in terms of money. The 
question is really about what sort of world and 
opportunities you would want them to have.) 

• If you had to leave your home/country roots because 
of this and travel to a warmer, foreign land, what sort 
of wings might you need? And how much help would 
you hope for from the people in the foreign lands? 
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Investigating alternative futures 
Can we agree on the following: 

• during our lives, people do things which change our lives 
in different ways 

• we do things that change other people’s lives 

• the way we all behave and the things we do, can change 
things in the future. 

Identifying welcome and unwelcome 
futures 
The alternative futures diagram on the next page offers a 
model for considering more welcome/positive and 
unwelcome/negative outcomes. The timeline is there to 
record significant events up until now. Then it forks towards a 
welcome future option and an unwelcome option.  

Consider one aspect of your life in the first box and add your 
views of how each option might look and what would be done 
(or not done) to get there. 

In school, for example: 

• what if part of the playing field becomes a gardening 
area? 

• what if we have a balanced, healthy diet? Or what if we 
keep eating fatty and sugary foods? 

• what do we think it will be like in the future if we work 
towards being a rights respecting school? What if we do 
not? 

• what if I carry on behaving in a way which causes 
problems in class? What if I change? 

Activity 2 
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Alternative futures  
You could consider your own hopes for the future on this timeline. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 

Examples of what has been 
happening until now: 

What positive changes 
need to happen? 

Characteristics of a welcome/ 
rights-respecting future: 

What is likely to           
happen without change? 

Characteristics of an  
unwelcome/rights-denying 
future: 
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Word list 
Appeal A legal challenge to a refusal of 

refugee status. 

Asylum seeker A person who has fled from his or her 
home country in search of safety, and 
has applied for political asylum in 
another country. 

Bias The one-sided coverage of events or 
issues, so that only one set of views 
are put forward. 

Bilingual student A student who has access to, or 
needs to use, two or more languages 
at home and school. It does not imply 
fluency in the languages and includes 
students who are beginning to learn 
English. 

Border and 
Immigration Agency 

The BIA is the department of the 
Home Office that deals with 
permission to enter the country. See 
also NASS and UK Border Agency. 

Colonisation Conquering and ruling other 
countries. 

Deportation Sending people to live in another 
place against their will. 

Detention Imprisoning people who have not yet 
been charged or convicted of an 
offence. Asylum seekers are 
sometimes held in detention in 
Britain. 

Disappearance When a person is detained by a 
government or security forces but his 
or her detention is not admitted. 
Some people who disappear may 
later be killed. 

DL Discretionary Leave – a status 
introduced in the Nationality, 
Immigration and Asylum Act (2002). 
Along with Humanitarian Protection 
(HP) they replace ELR. Status is time 
limited and actively reviewed. DL 
may be given to an unaccompanied 
child/young person seeking asylum. 
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EAL English as an additional language. 

Economic migrant Someone who has left his or her 
home to look for better work and a 
higher standard of living in another 
place. 

ELR Exceptional Leave to Remain. This 
was an immigration status granted at 
the discretion of the Home Secretary, 
for humanitarian or administrative 
reasons. Many asylum seekers have 
been granted ELR instead of full 
refugee status. ELR does not afford 
the same rights as refugee status. It 
is sometimes important to distinguish 
between those with full refugee 
status and ELR – for example, when 
describing rights to grants for higher 
education. ELR has now been 
replaced by HP and DL. 

EMAG The Ethnic Minority Achievement 
Grant. This is money available from 
the Department for Children, Schools 
and Families in England to fund EAL 
and refugee support, amongst other 
things. (EMAG was known as 
EMTAG between 1999 and 2000, 
when the Traveller Education Fund 
was temporarily merged with it). 

Ethnic minority A group of people who share a 
distinctive culture, usually different 
from the culture of the majority of 
people. 

Family tracing A search for a lost member of a 
family who may have been separated 
due to war, conflict or natural 
disasters. 

Genocide The deliberate murder of an ethnic, 
religious, political or national group. 

Home Office The section of the British 
Government which is responsible for 
asylum seekers and refugees. The 
UK Border Agency (BA) is part of the 
Home Office and is responsible for 
examining the applications of asylum 
seekers. 



 

HIAS PDL and RRR websites: KS3 citizenship Hampshire homes and hope 59 

HP Humanitarian Protection – a status 
introduced in the Nationality, 
Immigration and Asylum Act (2002). 
Along with Discretionary Leave (DL) 
they replace ELR. Status is time 
limited and actively reviewed. 
Granted if the removal of the asylum 
seeker to their place of origin would 
place them at serious risk to life or 
person. 

Human rights A universal right to which everyone is 
entitled, for example, the right to 
clean water, shelter and free speech. 

Human rights abuse An incident where someone has lost 
a human right, such as the right to life 
or freedom of speech. Human rights 
abuses cause refugees to flee. 

Immigrant Someone who has entered a new 
country to settle. 

Internally displaced 
persons 

People who have fled their home in 
refugee-like circumstances but have 
not crossed an international border. 
Statistics for internally displaced can 
be difficult to estimate. 

Lobby Working to change the opinion of 
people who hold power. 

Migration The permanent movement of people 
from one place to another. 

Militia People who are trained like soldiers 
but are not part of an official Army.  

NASS National Asylum Support Service, the 
section of the UK Border Agency of 
the Home Office that now administers 
support for asylum seekers. 

Persecution Being unjustly harassed, threatened 
with death or imprisonment, usually 
for political or religious reasons, or 
ethnic identity. 

Persons of concern Those people who have not left their 
country but have had to move to 
escape civil war and often have to 
live in difficult conditions in camps. 
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Political asylum The process of applying for refugee 
status in another country. 

Prejudice Negative or unfavourable feelings 
about a group of people, not based 
on knowledge or fact. 

Pressure group An organisation that works to defend 
the interests of its members, or to 
campaign for a certain cause, for 
example, human rights. 

Racism When people are treated differently 
because they belong to a particular 
ethnic group. 

Reconciliation Bringing people back together who 
have often been in conflict with each 
other and helping them to get on 
peacefully. 

Reconstruction Rebuilding – before refugees are to 
return home there may be a need for 
reconstruction, to mend homes and 
public buildings destroyed by war. 

Refoulement Where an asylum seeker or refugee 
is forcibly returned to the country 
from where he or she has fled. 

Refugee A person who has been given full 
refugee status, according to the 
provisions of the 1951 UN 
Convention and 1967 UN Protocol 
relating to the status of refugees, 
after having been judged to have fled 
from his or her home country, or be 
unable to return to it owing to a  
well-founded fear of being 
persecuted for reasons of race, 
religion, nationality, membership of a 
particular social group or political 
opinion. 

Repatriation Returning a person to his or her 
home country. People can be forced 
to go against their will (this is forcible 
repatriation) or they can go 
voluntarily. 

Scapegoat A person or group of people who are 
blamed for a problem they have not 
directly caused. 



 

HIAS PDL and RRR websites: KS3 citizenship Hampshire homes and hope 61 

Self-help group An organisation founded by people to 
help themselves and others who are 
faced with the same problems. 

Stereotype An oversimplified and inaccurate idea 
about a particular group. Stereotypes 
are not based on fact and are often 
insulting. 

Torture A deliberate way of inflicting pain on 
another person. 

Travel documents Passports and visas. 

UK Border Agency Responsible for regulation of entry to 
and settlement in the UK. Part of the 
Home Office. 

Unaccompanied 
refugee child 

A refugee child who has lost his or 
her parents or usual carers or has 
become separated from them. 

UNHCR The United Nations High 
Commissioner for Refugees. This is 
the UN organisation responsible for 
giving legal protection to asylum 
seekers and refugees and  
co-ordinating settlement and relief. 

Visa A stamp on a passport that allows a 
person to enter a particular country. 
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Resource list 

Useful websites 

 

• Amnesty International www.amnesty.org.uk 

• Association for 
Citizenship Teaching 

www.teachingcitizenship.org.uk 

• Citizenship Foundation www.citizenshipfoundation.org.uk 

• Council of Europe www.coe.int 

• Home Office www.homeoffice.gov.uk 

• Human Rights Watch www.hrw.org 

• Human Rights Without 
Frontiers 

www.hrwf.net 

• Information Centre 
about Asylum and 
Refugees in the UK 
(ICAR) 

www.icar.org.uk 

• International Medical 
Corps 

www.imcworldwide.org 

• Landmine Action www.landmineaction.org 

• Mines Advisory Group 
(MAG) 

www.maginternational.org 

• Migration Watch UK www.migrationwatchuk.org 

• NATO Kosovo Force www.nato.int/kfor/ 

• Oxfam www.oxfam.org.uk/education/ 

• Refugee Week www.refugeeweek.org.uk/AboutUs/

• Refugees www.refugeecamp.org 

• Refugees International www.refugeesinternational.org/ 

• The Refugee Council www.refugeecouncil.org.uk 

• UNHCR www.unhcr.ch 

• UNICEF www.unicef.org 
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Additional resources specific to 
Hampshire 
Hampshire Records Office  
Sussex Street 
Winchester 
SO23 8TH 
 
Tel:          01962 846154 
Website:  www.hants.gov.uk/record-office 

 

Selected national press and               
media sites 
• www.bbc.co.uk  

• www.timesonline.co.uk  

• www.guardian.co.uk  

• www.bbc.co.uk/worldservice/people/features/ 
childrensrights/index.shtml  

 

 


