Participation in school life
Some scenarios for discussion
	A
	B
	C
	D

	The headteacher decides that to raise money there will be a tuck shop in the hall at break. A letter is sent home to parents informing them of the scheme and suggesting a maximum of £1 snack money per child. A parent-helper sells the snacks.
	The staff decide that to raise money there will be a tuck shop in the hall at break. A letter is sent home to parents informing them of the scheme and suggesting a maximum of £1 snack money per child. A rota of responsible children is identified to do the selling and count the takings.
	The staff suggest having a tuck shop in the hall at break to raise money. Children are consulted on the kinds of things they would like to buy, and in the weekly newsletter parents are offered the chance to express ideas, concerns and queries. The Year 6 class elect a rota of children who are keen to run the shop.
	Through School Council and informal discussions with staff, children propose that a breaktime tuck shop would be appreciated by many children. In their submission, they suggest it might also support healthy eating and raise money for an existing project. The staff agree to an experiment and one teacher acts as liaison. Leading children devise a consultation for children, staff and parents on their views of a tuck shop. They cover issues such as siting, litter, type of snacks and use of funds. They report findings to staff and children. Suppliers and costings are researched by the children with the liaison teacher. The headteacher requests an open review of the suitability of the arrangements after four weeks.


Further scenarios
	A
	B
	C
	D

	The teacher of a Year 1 class is keen on Reggio styles of teaching. Often in the afternoon, a variety of activities are laid out around the room. There are paints, sorting, some indoor gardening and so on. When they come in from lunch, the children opt for the activity they would prefer to do.
	The history topic is The Victorians. The children watch a video and are then given differentiated worksheets to fill in. As well as knowledge recall, these include questions of empathy (“How would you feel if …”) and motives (“Why might the factory owner think that …”). The sheets are marked by the teacher who picks up on one or two important points or common errors. The children then add them to their topic file.
	The headteacher has a mail box outside her office into which children are invited to deposit polite correspondence regarding school life, facilities, new ideas and so on. In return the headteacher guarantees to consider suggestions carefully, see if a way forward is possible, and to reply in writing within three days.
	Year 4 do a local study which takes in the geography of the area. Following discussion about likes and dislikes in the locality, and equipped with maps and key questions, the children tour parts of the locality. Back in class they discuss what they noticed and record their sense of place (routes, types of buildings, services, etc) through drawings, descriptions, maps, models, brochures and postcards. The mayor is invited in to admire their work, and share views on the locality.


A few accompanying notes for the further scenarios
A
Introducing levels of decision making and responsibility early on is creditable. Questions to raise might be:
· who decides on the choices and with what objectives in mind?
· is there a connection with other learning experiences?
· do children have a say in constructing the session?
· are children asked to evaluate the choices and their benefits?
· is choice always the same as participation?
B

This is traditionally a teacher-led activity, though it is not uncommon too see it led by children in some places. Participation may be obviated by a lack of variety in teaching styles and ways of learning. Through talk, the children do not appear to be given the chance to develop thinking and engagement.

C

This seems like a reasonable idea, especially as it models democratic-type behaviour from the top. It would be worth knowing what other systems and processes for consultation, inclusion and decision making exist in the school.

D

Again there might be room to use more senses and intelligences, but the work appears sound enough. From the viewpoint of participation, questions might be raised about children’s involvement in planning content and judging progress. What looks to be missing for sure is any kind of reciprocity with the community itself (apart from a figurehead at the end). This can take away much of the sense of learning for a purpose in the study. Ongoing community relationships and consultation on provision of services and views on change and the future (including diversity and special needs for example) demonstrate that participation is something which also applies to others – especially the object of study!
Similarly, do study and perspectives on distant places or faiths, for instance, include the views (from primary or secondary sources) of people from that place or background? Are people presented as active individuals rather than as predictable members of a homogeneous grouping?
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