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What understanding do we expect pupils to draw out from the music they explore, engage with, create and perform?
Recognise and Respond

At this stage, we are developing pupils’ understanding of how music can be built in layers, with a simple but obvious ‘message’ or mood.

There will be patterning that pupils’ attention can be drawn to, but the overall impact is more important, with one or two ‘strands’ or ‘features’ that will be focused on because they contribute significantly to the impact of the music.
[Likely unit: Tone poems or stories – Mars from the ‘Planets’: how it might describe Romans using spears to hit their shields to create fear, coming over the horizon]

Practical outcomes are likely to be expressive with major ‘blocks’ of sound communicating simple ideas, usually connected with an external stimulus.
Identify and Manipulate

At this stage, we are developing pupils’ understanding of how music can also have very clear and distinct patterns (of rhythmic and melodic figures, predictable phrasing and metre, sequencing of structures to create a whole, etc). 

Styles, genres or traditions will be used, but it will be their overall mood / story-telling that will be most significant, with isolated conventions as points of learning: it is unlikely that there will be a focus on the unique combination of conventions that makes something instantly recognisable as a form of music. Where styles etc are used, they will be formulaic and tightly controlled so as to demonstrate how specific patterns fit together within them – and / or to relate them to a ‘topic’ elsewhere in the curriculum. 

[Likely unit: Calypso – a happy, lively music from the Caribbean with a specific rhythmic pattern and chord sequence] 

Practical outcomes are likely to sound effective, but will not necessarily be immediately identifiable as coming from a distinct style, genre or tradition – they are most obviously described as ‘children’s music’: music that is clearly effective and meaningful to children, but which is rarely produced by any other group in society.
Identify and Relate

At this stage, we are developing pupils’ understanding of how music can have a distinctive ‘character’ and purpose of its own: music not just with a message through its use of mood - but a unique and identifiable style, genre or tradition

Now we want pupils to recognise the broad contexts, conventions and devices that enable music to define its own sound world as a distinct musical form of expression. We also want pupils to compare one sound world with another (by recognising how music reflects its origins in a particular time and place) and / or to see how changes to particular conventions can alter the expressive purpose of the music.
[Likely unit: Music for fanfares – music to grab people’s attention for a variety of purposes and on different occasions, whether social or military, with a ‘norm’ of conventions such as use of brass, triadic melodies, dotted rhythms etc]

Practical outcomes are likely to either:

a) conform to the norms of, and be recognisable as, a given style, genre or tradition; or
b) show deliberate experimentation and speculation, with consequent ambiguities in the music – either because the teacher has encouraged experimentation, or because the pupils have brought speculation to the work themselves.

Identify and Integrate

At this stage, we are developing pupils’ understanding of how music can be idiomatically secure and sophisticated – and not only recognisable as a given style, genre or tradition, but also with its own, distinctive ‘feel’

We want pupils to recognise the style, genre or tradition within which the music is located, but also to see how confident use of the ‘norms’ together with subtle differences to the details enable individuals to put something of their own ‘stamp’ on the music
[Likely unit: Gamelan – a form of community music that reflects society’s organisation in Indonesia, and is used to enhance the dramatic impact and emotional / narrative messages of rituals, celebrations, shadow puppet theatre and dance. Within the use of structural, melodic, rhythmic and textural devices, there is freedom in the choice of the original melodic line, the consequent melodic interlocking and changes to tempo, dynamic and texture to create an individual response]

Practical outcomes are likely to sound idiomatic - clearly recognisable as a distinctive style, genre or tradition. Moreover, there is now sufficient confidence to convey or create an individual response within the secure use of the expected musical conventions 

Discriminate and Develop
At this stage, we are developing pupils’ understanding of the way that music can have a clear style as its basis, but can begin to break into something new

Music that pushes at the boundaries of the normal conventions is the focus for this stage, whether it is individual pieces, composers or styles. We are looking at music that is sophisticated in its use of given conventions, but either breaks these or combines them with conventions from other musics to create something slightly different and unusual. Fusion music is a good example, or the music of change between one ‘period’ of musical development and another. 
[Likely unit: the development of bebop in jazz, or very late romantic / chromatic classical music and its lead into serialism].

Practical outcomes are likely to explore what happens when the original music itself is secure but is then experimented with: what happens if you add melodic and harmonic patterns of reggae to samba?
Discriminate and Exploit

At this stage, we are developing pupils’ understanding of how music can have a clear and individual ‘voice’ – something that follows some identifiable norms but which has forged a unique sound world of its own within this.

Pupils will know about individual composers or artists whose music cannot be mistaken for anyone else’s. How is this possible, and what are the musical hallmarks that contribute to the clarity of the individual musical ‘voice’?
[Likely unit: either a ‘free’ unit, or one based on a ‘tradition’ – either as an ‘abstract music tradition’ (where pupils are given the musical materials as a starting point), or a tradition with sufficient flexibility that pupils can make of what they will (the brass band tradition)

Practical outcomes are likely to be inventive and distinctly personal – there will be the beginnings of an individual musical identity emerging in the pupil
